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1. I hope to find the students ir;volved in
whatever they are doing, contributing to it
and getting satisfaction from it on many
levels of personality.

2. I hope to find the students comfortable
and relaxed, even in the midst of intense

intellectual activity or vigorous argument.

3. I hope to find that the students are
listening to one another, and not just to
the teacher. I also hope that they will be
getting help and correction from one another,
and not just from the teacher.

Students

1. That is to say, I hope not to find them
concentrating on merely coming up with
correct responses {even in a structure drill),
or on grinding out correct sentences or free
conversations just for the sake of grinding

out correct sentences or free conversations.

2. (a)This does not mean that they are
loafing on the job. In fact, students who
are really comfortable with what they are
doing are less likely to loaf.

{b)This also means that the students are not
apprehensive that they will be punished if
they fail to live up to the teacher's expecta

tions.

3. This means that the students are not
like separate lamps plugged into a single
power supply, in such a way that the power
used by one diminishes the voltage available

to the rest.

Teacher.

4. The teacher is in general control of

what is going on.

5. The teacher allows,/encourages,requires
originality from students, whether in individual
sentences, or in larger units of activity, or

in choice among a range of techniques.

6. One of the first things I notice is whether
the teacher seems relaxed and matter-cf-fact
in voice and in manner, . giving information
about the appropriateness or correctness of
what the students de, rather than criticizing

or praising them.

4. This does not mean that everything the
students do comes as a direct response to a

specific cue from'the teacher.

5. This does not mean anarchy or chaos.

6. The teacher does not, either by word
or by unspoken message, say to students,
“You shouldn’t
“You are a good,/poor
“Now try to do this so that

“Now always remember---,”
have forgotten ---,”
student,” or
I may judge you on it.”
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+ 5 BBERO - D OEIE—Communicative Approach”?t, HrhkBREIRE=DTH-
o ZOFLEOEENAE L HR. ZhETO “grammatical syllabus’ "OEEL K4 L
“linguistic competence” & v % “Communicative Competence” K ER % & 2. #4: (notion
=what we talk about) *#fE (function=what we talk for) *l& L i
“Syllabus "R I #Sv T, FEHERCEEA Y Communication KEV ZEEBLHEA L
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(1) Acquisition-Learning Hypothesis. The basic organization of the second
language course is according to the acquisition-learning distinction. Most of
the classroom time is spent on activities which foster acquisition; learning
exercises are important in certain cases, but always play a more peripheral role.

(2) The Natural Order~Hypothesis. By allowing student errors to occur without
undue emphasis on error correction, the Natural Approach teacher allows the
natural order to take its course. There is no expectation that students will
perform late acquired items correctly in early stages of second language acquisition.
A teacher of English as a second language, for example, will not expect full
correctness for the third person singular —s for verbs (a very late acquired item)
in their students’ speech, nor will instructors of Romance languages expect
students to apply rules of gender agreement in the noun phrase accurately and
efficiently except in situations of easy Monitoring.

(3) The Monitor Hypothesis. The Natural Approach ‘encourages appropriate and
optimal Monitor use. Students are expected to use the conscious grammar
when they have time, when the focus is on form, and when they know the
rule. * This occurs mostly in written work, in prepared speech, or on homework
assignments. They are not expected to apply rules consciously in the oral
communicative activities of the classroom.

(4) The Input Hypothesis. The classroom is the source of input for the language
students, a place where they can obtain the comprehensible input necessary for
language acquisition. The Natural Approach is consistent with language
acquisition theory in that it puts input in a central place in the curriculum.

(5) The Affective Filter Hypothesis. Probably no method will be totally successful
in eliminating the affective filter. The Natural approach aims to bring it down
to as low a level as possible by taking the student “off the defensive” and
lowering the anxiety level of the acquisition situation.”

EVv s hDTHY, Bf#IE LTT.P.R. (Total Physical Response) ®#H b EiFT\ 5, Self
Access Learning "3 TRtk -4 A, BEZFIZERS. L. A, (Second Language
Acquisition) X359 kb proficiency @8R, TEF L (Teaching English as a
Foreign Language) O HEERZ LT 58 LV EABOFEBREN DB TWABESEHZENTE LS,
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1) Audio-Lingualism (¥

Theoretically, conscious learning is not an explicit goal of audio-lingualism. The goal,
rather, is to have the student over-learn a variety of pattterns to be used directly in
performance. In practice, however, audio-lingual teaching often results in inductive
learning, the student attempting to work out a conscious rule on the basis.of the dialogue
and pattern practice, with the explanation section serving to confirm or disconfirm his
guess. There is thus no explicit attempt to restrict learning to rules that are learnable,
portable and not yet acquired, nor is there any attempt to encourage rule use only in
certain situations. Despite The fact that pattern practice attempts to focus students off
rules, the requirement of complete correctness probably encourages Monitor use at all
times.

S.D.Krashen, Principles and Practice in Second Language Acguisition.

(New York: Pergamon Institute of English, 1985), R132.

Cognitive—code Theory (B 3%)

Cognitive-code should provide greater quantities of comprehensible input than grammar-translation
does, and hence more acquisition, but does not come near to fulfilling the potential of the
classroom. As in grammar-translation, learning is overemphasized.

As is the case with grammar-translation, the assumption of cognitive-code is that
conscious learning can be accomplished by everyone, that all rules are learnable, and that
conscious knowledge should be available at all times. We can only conclude that cognitive-code
encourages over—use of the Monitor, unless all rules “fade away” as soon as the structures
become automatic. -

Ibid. ,P134.

2) Silent Way

Gattegno uses “silence” for a purpose which is somewhat different from that of the
extended listening period employed by Asher and colleagues. In Gattegno's approach the
silence of the teacher is an inducement for the students to take the initiative. They must
experiinent with. the target language internally at first and later overtly. At the outset, thé
teacher provides a model utterance which refers in an obvious way to a small rod selected
from a set of rods which are used to provide a kind of pragmatic context. The teacher
may hold up the green rod and say,“A rod”(in the target language). Then, the teacher
may add, holding up the same rod,“A green rod.” Then, the teacher may pick up a red
one and repeat the procedure. “A rod.” Pause. *A red rod.” After some manageable
chunk of the target language has been presented, the teacher remains silent while the
pressure for some one of the students to fill the silence grows to a crescendo level.
Inevitably someone speaks up, and if the utterance indicates some initial comprehension and
appropriateness, the teacher reacts with nonverbal acknowledgment and encourages other
students to follow suit. Or the teacher may encourage further attempts until a recognizable
facsimile of the initial utterance is attained. Next a new chunk of language is introduced,

and so on it goes. This method has often heen criticized as “strained, artificial, intimidating,”
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and the like, but no one who has submitted to it{and “submitted” is the right word)} can
deny that it generates an intense level of cognitive activity. First the students are placed
under tremendous pressure to figure out what the teacher has said (comprehension} and
subsequently to repeat the act of saying it with comprehension-e.g,saying “a green rod”
when pointing to the green one. The silent way invites teachers and students to engage in
an intense cognitive wrestling match where communicative use of the target language is
both the arena and ‘the reward.

John W. Oller, Jr., et al., Methods that Work (London: Newbury House Publishers,
1983), B72,

3) Comimnunity Language Learning

Mechanically, the procedure is uncomplicated: the learners,seated in a closed circle,
simply talk with one another in the foreign language, tape-record what they say, play it
back, write it down, and identify its component parts. The resource person stands outside
the circle. None of these details is essential, however. They are merely one method of
making possible the communication out of which community may grow. The chief
immediate motive for communication is the need to belong.

According to the degree of independence that the learner shows at a given time, he is
said to be .in one of five stages. In the investment phase, a student in Stage 1 says aloud,
in his native language, whatever he wants to say to another of the learners. (In the
beginning, the sentences should be kept shért.) The resource person then stands behind
that learner and, speaking close to the learner s ear, supplies the translation. The style in
which this help is given is one of the crucial elements of the procedure. The resource
person’s voice must sound clear, but also gentle and supportive. If the learner makes an
error so serious that it must be corrected, the resource person may supply the phrase
again, but in a voice that is totally free of disapproval or reproach. The student holds the
microphone of the tape recorder and switches it on just long enough to put onto tape his
own words in the foreign language. Then it is someone else’s turn to continue the
conversation. .

A student may elect to say the sentence first in the foreign language, without waiting for
help, and then give the native language equivalent. Whenever he does so, he is said to be
in Stage 2. A student is in Stage 3 when he speaks directly in the foreign language,
giving a native-language translation only if someone requests it. In Stage 3, the learner is
enjoying his newly won ability in the language, but becomes annoyed or discouraged if he
is corrected often. Since a student in Stage 3 is still making numerous errors, this stage is
a trying time for the resource person whose nat-ive languages is being frequently distorted.
In Stage 4, the learner has developed enocugh security so that he can accept, and even
welcome, corrections from the resource person without being thrown off stride. In the
fifth and last stage, the learner’s use of the foreign language is basically correct, so that
the resource persbn is free to suggest nuances of vocabulary and structure which make the
learner’ s speech more elegant or idiomatic.

E.W.Stevick, Memory Meaning and Msthods,(Massachusetts: Newbuny House Publishishers,
Inc., 1976), PP126-127.
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1) Suggestopedia

While 1 have attempted to fit the Suggestopedia system, as 1 understand it, into my
schema, and have omitted mention of several aspects of Suggestopedia philosophy that its
practitioners would undoubtedly consider to be very important, it appesars that Suggestopedia
comes very close to completely matching the requiroments for optimal input. Elements that
Lozanov might consider to invoke hyper-or supermemory, or that “desuggest” limitations,
are, in our terms, conditions that lower the affective filter and that allow the subconscious
1anguage acquisition system to operate at full, or near full capacity and efficiency.
Suggestopedia also seems to put grammar in its proper place.

Krashen, op. cit., P142. '

5) Humanistic Approach (T o X 5 indtli M2 #o#itk)
I. Language is one kind of interpersonal behavior, and it is intertwined with other kinds
of interpersonal behavior.
IO. The human mind learns new behavior rapidly at any age, provided the learner is not
busy defending himself.
M. Help the student to stay in contact with the language (in the sense of prlnciple' 1).
K. Help the student to maintain wholesome attitudes.
V. In preparing materials, make it easy for teacher and students to follow principles
I1-N.
E.W.stevick, op. ait., FRI135.
6) Ibid., PP159-160.
7) Communicative Approach(C.A.)

babhid, BECL-T LY, BRLED, RELED, &4 Lid, $BLED, BN
LD A ENTED, EOMELVWAWATERPRIEERATHI LN TES,

CEEORET, ok nfER EOBME (function) ¥BEHL T, - LEHENK., FRENER
B (communicative combetence) ¥ BB L., REX 23 a=Fr—va vRT2D LK. B %
B2, HELISEWHERNED S, - h#¥ Communicative Approach ¥#i2 Communicative
Language Teaching &®RA T\ 5,

HHREY ft ¥ (ELEROXBHF] GIR : XEM, 1985) B3.

8) Natural Approach

The Natural Approach is designed to be consistent with what is known of Monitor
functioning. The ebsence of error correction in the classroom is a recognition that there
are constraints on when the conscious grammar is used: students are expected to utilize the

" Monitor only at home, when they have time, when they are focussed on form, and when
they know, or are learning, a rule. At the university level, grammar homework is
assigned to everyone, but it is conceivable that the Natural Approach can be adapted for

- variations in Monitor use, with varying amounts of homework, or different type homework
assignments for under, or optimal users. While little experimentation has been done with
children, SLA theory predicts that younger children would not profit from grammar
homework, while older children would not profit from grammar homework, while older
children and adolescénts might be able to handle limited amounts.

Krashen,op.cit., P140.
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9) S.D.Krashen & T.D.Terrel, The Natural Approach (San Francisco: Pergamon /
Alemany Press, 1983.) B59.
10) Total Physical Response

Second Language Acquisition theory predicts that TPR should result in substantial
language acquisition, and should not encourage overuse of the conscious Monitor. The use
of TPR insures the active participation of students, helps the teacher know when utterances
are understood, and also proviﬂes contexts to help students understand the language they
hear. It may fail to completely satisfy the interesting relevant requirement, first, since it is
a classroom method, and second, because of constraints imposed by the continuous use of
imperatives and the grammatical focus of lessons. It should, however, do far better than
methods such as audio-lingual and grammar-translation.

Krashen, op. cit., P.142.

11) Self Access Learning

BEBERhL LT EEBET, 2 AV OPEERRT I T listening BT speaking % Ek,

BAMEREREL T Y. (EEE®) -
"12) Direct Method

This is one of the most widely known methods and the one that has caused the most
controversy. Its main characteristics’ are : 1. The use of everyday vocabulary and
structure. 2. Grammar taught by situation. 3. Use of many new items in the same
lesson to make the language sound natural and to encourage normal conversation. 4. Oral
teaching of grammar and vocabulary. 5. Concrete meanings through object lessons:
abstract ones through the association of ideas. 6. Grammar illustrated' through visual
presentation. 7. Extensive litening and imitation uptil forms become automatic. 8. Most
of the work done in class; more class hours needed for the method. 9. The first few
weeks devoted.to pronunciation. 10. All reading matter first presented orally.

W.F.Mackey, Langusge Teaching Analysis. .(London! Longntan Group Ltd., 1965.)P.151.

13) Grammar-Translation Method.

This is simply & combination of the activities of grammar and translation. The main
features of the method are as follows: The grammar is an outline of formal grammar. The
vocabulary depends on the texts selected. The teaching begins with rules, isolated
vocabulary items, paradigms and translation. Easy classics are then translated. Vocabulary.
is divided into lists of words to be memorized; but there is little relationship between the
vocabulary of successive lessons. Pronunciation either is not taught, or is limited to a few
introductory notes. Grammar rules are memorized as units, which often include illustrative
sentences.

Ihid., R153.

14) Pattern Practice

Pattern Practice &4} [#BK L T Pattern ## 2 5 K| 5l (Pattern 2 #2500
HE| LnHREOEKRTD S,

PE¥k & Sentonce-Pattern ®# % 5 HER W< b L H T, “Pattern Practice” &5 BEZ %
@bl o fopiy Ollendorff, Gouin, Berlitz it & OWEO#BEFIL. T h { Sentence-Pattern
¥HA L X5 TETRD, Palmer © Substitution-Table {Z DHEM) vk Thi ez
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BHWTH 5,
ARFAEM ¥ TERSSEEM] GEX : Bin#E, 1966) , PRP134—135)
15) Oral Method
Oral Method& i, XFE L HT. 2% D, Oral work #0¢, XFES &L 5 HET, *0B#
i, BRERHN LT, AEELEOREKL Y, BEEEEU U 5 BREPBECF-TRBT L
THBib, EHiL, Direct Method L4 <AL TH5, Direct Methodid, HDIELHEETH 55, Oral
Method+ Direct Method D—Ei# ¢ RA5CZ L NT& 3,
RS op.cit., P122.
16) Psychological Method
This is also related to the Direct Method. It is based on mental visualization and the
association of ideas. Some of its chief characteristics are the following: Objects, diagrams,
pictures, and charts are used to help to create a mental image and to connect it with the
word. Vocabulary is arranged into groups of short idiomatic sentences connected with the
subject. One such group forms a lesson. Lessons are collected into chapters: several
chapters form a series. Teaching is at first exclusively oral; later it is based partly on the
book. The vernacular is rarely used, but is sometimes permitted. Composition is
introduced after the first few lessons. Grammar begins early; reading,late.
Mackey, op oit., P152
17) G.D.M.
GDM (The Graded Direct Method)
ne—ee FRFEDLA Richards B AEF 7 A vERLE L ORAMBE SO 22 a8rELE
Likb o, *ORERBERONBLD S, HREROBIIC C.K.Ogden & D% Basic English
FHALTW3,
(#&x]
@ EREHR (850 © head words) L, Thi+o%fe MEvEb L] 35, #’E'!'bﬁii»
Pixvwoe, FPEOERHR TEE0ERAEI &M bh s,
@ EEHHOEFIRBRBONAL L > KDL IMNEN - FANTH S,
® HECS>ATERLREEL S,
@ REFOERMREALLTEDEV.
ERwE ¥ [ES&TEH] (NN : A, 1978) , PR199-200.
18) FElEed, “EFEEFORANDNLRISRC I SRR OVWTo—HE . BIEATEARE
5811%, 1987) ES.
19) Loc. cit.
20) HEWEE TERLEETIMNEF] (UK XM, 1992) B39.
21) BEAREFE [BHT38RArRD0h 5EHEE) GER - X5, 1992) R170.
22) BA R COBREADEY ] LEREL. AFXABHOREMALREERSEHE [P) LRBELT
Wi, (EEEER)
23) #IL, op.cit., P5.
24) #HW, op.cit., R6.
25) #U, op.cit., PT.
26) BMUESYE “ABBECET 5232 =2r—vaVORRLBE —REGREEDHOR®REDELT
", (PEETAPAPREHERES S, 1986) P23,
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27) Krashen {3 “Acquisition” & “Learning” OHH VW2 KD I 3 EEH LT3,

The Acquisition-Learning Distinction

acquisition learning

similar to child's first language acquisitionformal knowledge of language

“picking up” a language “knowing about” a language
subconscious conscious

implicit knowledge explicit knowledge

formal teaching does not help formal teaching helps

Krashen and Terell, op.cit., p.27.

Summary

English education has been changing with the current of times. Especially now we are
pushing reform of Japanese education, Isn’t it important for English education hereafter to
make a new start for its further enrichment and development?

So this writer, in this thesis, wants to try to consider the following points from the
viewpoints of what method will be possible for the present Japanese learners of English:

(1) The former changes of the foreign methods of learning English.

(2) Why have almost all the methods of learning English failed to become fixed in Japan?

{3) Confirmation of the base and the common recognition in considering a method of

learning English for the Japanese. '

(49) Re-examination of the changes and characteristics of the Japanese learners of English.

{5) The trial, the results, and the lesrners’ response to it, all the above-mentioned points

from (1) to (4) considered.



